Tamesha Narrative

Tamesha is a 5™ grade student who transferred to Houston Elementary at the beginning of the 2017-18
school year. No additional information or student records related to behavior were included in her
cumulative file. Within the first week of school, Tamesha was demonstrating significant, high-intensity,
unsafe behaviors including:

e Ripping heavy items such as books and globes from bookshelves
e Throwing items across room

e Flipping desks

e Throwing chairs

She also engaged in other, lower intensity but more frequent problem behaviors such as:

e Verbal threats to others

e Tearing items off of wall (e.g., posters, anchor charts)
e  Walking around classroom without permission

e Using inappropriate language

Due to the significant safety concerns that her high intensity behaviors pose to other students and
staff members, the advanced tiers team at Houston Elementary decided to conduct a Tier 11l FBA and
BIP right away. The team did not conduct a Tier | Guess and Check or a Tier |l Teacher FBAI. While
conducting the Tier lll FBA, the team decided to develop a Tier lll Safety Plan and implement
immediately. Based on the results of the FBA and BIP, they updated the Safety Plan and reviewed it
during all Tier lll meetings.

Tamesha’s Support Process

Tamesha Tier Il team Tier Ill team Tier Il team
engages in high develops Tier llI conducts full updates Safety
intensity, unsafe Safety Plan Tier Ill FBA and Plan based on

behaviors BIP FBA and BIP
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Student Services

Salem-Keizer School District 24J CONSENT FOR ASSESSMENT AND SCREENING
o) B0y e OR 97309 (NOT FOR SPECIAL EDUCATION ASSESSMENTS)
Student Name Tamesha Date 10/18/2017
FIRST MIDDLE LAST
Student# 00000 Date of Birth 1/27/2007
School Salem Keizer Grade 5 Referred By
CONSENT FOR ASSESSMENT

Your permission is requested for the purpose of assessing student needs and program planning. Parent
permission is required before the school administers an individual assessment.

The assessment will include:

X File Review

X Interview with: [X] Parent [X] Staff [X] Student
] Intelligence test(s) (TAG ONLY)

] Achievement test(s)

(| Behavior rating scale(s)

X] Other Functional Behavior Assessment

[ ] Other

Permission to assess: [_] Granted [ ] Denied

Parent/Legal Guardian Signature Date Signed
Address

City State Zip

Work Phone Home Phone

CONSENT FOR SCREENING

Your permission is requested for the purpose of assessing student needs and program planning. Parent
permission is required before the school administers an individual screening.

The screening will include:

[ ] Vision Please Specify: [_] Near [_] Far [_] Other
[ ] Motor

[ ] Hearing

[] Other
[ ] Other

Permission to assess: [_| Granted [ ] Denied

Parent/Legal Guardian Signature Date Signed

Address

City State Zip

Work Phone Home Phone

For school use only
Return to : Date Received:

Student Services (Rev9-11) STS-F049 For
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Full Teacher
Functional Behavior Assessment Interview

Student: Tamesha Interviewer: Massar Date: 10/18/17

Grade: 5 Teacher: Elliott Room: 10

Thank you for meeting with me today. I would like to get your perspective about how best to
the student during school.

What are yvour student’s strengths (academic, social, hobbies, interests):

Academic strengths - Above grade level in reading and writing, enjoys participating in
class during small group literacy instruction

Social strengths, hobbies/interests - Very engaging with adults, enjoys one-on-one time
with Ms. Elliott and Ms. Lewis (IA), loves “Harry Potter” series, has two dogs at home,
artistic - likes to color, dance, and participates in choir

1. Target Behavior(s) (Consider intensity, frequency, duration, latency, topography):
(What does behavior look like? How often does it occur? When does it occur?)

___Late to class/tardy Disruptive: Voice will elevate, will push papers off
_X_Disruptive/Talking out

_Disrespectful /defiant desk, begin to walk around classroom (leaves desk

_X_Not completing work without permission), pulls items off shelves and wall
X Threats_/ BT (1-2 times/week, during whole group instruction and
___Aggression

___ Withdrawn independent work time)

__Self-injury

Not completing work: Will put head down when
asked to complete work independently, draws on
assignments, refuses to work with peers, does not
participate in whole group discussions (1-2 times/day,
during whole group and independent work times,
math instruction)

Profanity: When escalated (typically begins after she
has gotten up from her desk and started walking

around classroom), will use inappropriate language to
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describe work (e.g., “This sh** is fuc**ng dumb”) but
does not direct any inappropriate language at other
students or staff (1-2 times/week, during whole group

instruction and independent work time)

2. Triggering Antecedents (situations and settings) (when, where, with whom, with what,
etc.) (expectations, routines, etc.).

___Peer teasing Specific task: Sitting at carpet or desk during whole group
__Peer encouragement

. instruction (any subject, however problem behavior
___Teacher correction

___Difficult/long work occurs more frequently in math)

___Boring/easy work

___Unstructured time

_X_Specific task Specific task: Asked to complete work independently

(with no teacher support)

3. Maintaining Consequences (attention or avoidance of objects, food, demands, tasks,
requests, social contact, peers, adults, activities, etc.):

Escape or Avoid
_X_Academic tasks Avoid academic tasks: Tasks typically taken away
Teacher demands/correction . . .
— ) / . from Tamesha to avoid escalation, after escalation
___Peer attention/teasing
she is not required to complete any missed work
Gain or Get access to
_X_Teacher attention
___Peer attention Gain teacher attention: When escalated (or
— Activity/Item beginning to show signs of escalation), Ms. Elliott
will talk 1-on-1 with student, if room is cleared,
either Ms. Elliott and/or Ms. Lewis are typically the
adults present, does well during small group time
because Ms. Elliott or Ms. Lewis are giving frequent

positive attention

Lewis, Wilcox & Kittelman (2011) =
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3. Setting Events (what makes the problem behavior or situation worse) (sleep, diet,
schedule, home problems, constipation, missed/changed medication, allergies, etc.):

___Lack of sleep
__Illness/Pain
_X_Conflict at home
___ Conflict at school
__ Hunger

Conflict at home: Comes in late (typically when she is

at her mother’s house), arguments before school

between mother and mother’s partner are common

___Medication/Substances

___Noise/Distractions

Hypothesis Statement (summarize information from above into most likely):

home, arguments
before school between
mother and mother’s
partner that Tamesha
witnesses

working with other
students) and whole
group instruction,
especially in math
class

behaviors of concern),
not completing work

4. Setting 2. Triggering 1. Target 3. Maintaining
Event Antecedent Behavior Consequence
Independent work Disruption and Gain teacher attention,
Conflict at mother’s (when Ms. Elliott is profanity (primary especially from Ms.

Elliott or Ms. Lewis

Need more info?
Complete a setting
event assessment

Need more info?
Complete a routine
analysis

Need more info?
Complete direct
observations

Need more info?
Consider escalating
chain/response class

Lewis, Wilcox & Kittelman (2011)
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Desired

Behavior
Outcome/goal

Consequence
Result of desired
behavior

Tamesha will
remain in the
classroom,
complete her
work during
independent and
whole group
instruction, and
ask for teacher
attention
appropriately
when she needs
help and/or is
frustrated

Adult attention
given for
appropriate
behavior and
task completion

Target

Behavior
What currently is
happening

Maintaining
Consequence
What keeps
behavior
happening

Competing Pathway
Analysis
Setting Event Triggering
Makes behavior Antecedent
more likely What sets off the
behavior
Conflict at Independent
mother’s home, work and
arguments whole group
before school instruction
between m(?ther especially in
and mother’s math class
partner that
Tamesha
witnesses

Disruption and
profanity

Gain teacher
attention,
especially from
Ms. Elliott or
Ms. Lewis

Lewis, Wilcox & Kittelman (2011)

Alternative

Behavior
More appropriate
way to meet need

Comply with
teacher
instructions and
ask for teacher
help
appropriately
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Setting Event Antecedent Behavior Consequence
Interventions Interventions Interventions Interventions
Prevent Prevent Teach Increase and Decrease
Neutralize Setting events Problem behavior Problem behavior Problem behavior
irrelevant inefficient ineffective

Allow student to
check-in with trusted
adult (Ms. Lewis?)
every morning

If Tamesha has
witnessed a fight,
make plan with mom
to call and let
Tamesha talk to her
when things have
calmed down (e.g., so
Tamesha can “check
in” on mom, etc.)

Establish a “break
spot” in classroom and
teach Tamesha the
routine for taking
appropriate breaks in
class

Teach Tamesha to use
non-verbal signal
when she feels like
she is getting to a
yellow or red zone —
Ms. Elliott or Ms.
Lewis will conference
with student when
signal is used
appropriately

Student will be in the
CICO program -
provide frequent
reminders to Tamesha
that when she earns
80% or more of her
points, she will get to
spend an extra 5
minutes with Ms.
Lewis and get a
positive note home to
mom

Teach Tamesha to use
the break spot

Teach Tamesha to use
non-verbal signal for
escalation

Teach Tamesha how
to ask for teacher
attention appropriately

Reteach “zones of
regulation” and use
those zones when
talking to Tamesha
about how she’s
feeling

Teach Tamesha to use
cool down techniques,
especially when she is
waiting for teacher
attention and all adults
are busy

Tamesha will get to spend
an extra 5 minutes at the
end of the day with Ms.
Lewis when she earns 80%
or more of her points

Tamesha will get to eat
lunch with Ms. Elliott on
Fridays if she has earned
her 80% for 4 or more
days

Tamesha will receive
praise when she uses the
cool down spot
appropriately

Tamesha will receive
praise when she asks for
teacher attention
appropriately

When Tamesha has started
to escalate, adults will
make limited eye contact,
remind Tamesha of
expectations in calm,
neutral tone, and reinforce
the appropriate behavior of
other students

When Tamesha has gone
through the full crisis
cycle, Ms. Elliott and Ms.
Lewis will not be the
adults processing the event
with her (call Ms. Zurow,
Mr. Fry, or another
member of the crisis
response team)

If Tamesha misses
assignments/class time due
to an escalation, she will

Lewis, Wilcox & Kittelman (2011)
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make up the work in a
buddy classroom, not with
Ms. Elliott

Tamesha will be reminded
of breaks when she begins
to show signs of escalation
(e.g., balling up fists,
slumping with arms
crossed) — she will receive
one-on-one attention from
adult when she takes break
appropriately

Tamesha will be reminded
to get teacher attention
appropriately — she will
receive adult praise when
she raises hand
appropriately

Tamesha will check-in and
check-out with Ms. Lewis
daily

Tamesha will receive 6
opportunities for feedback
from Ms. Elliott (on CICO
point card)

Lewis, Wilcox & Kittelman (2011)
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Escalation Cycle (adapted from Bounds, 2003)

Specific Student Responses

Calm
(Baseline)

Tamesha smiles, has

arelaxed body, raises

her hand, sits upright
in her seat, engages
appropriately with

other staff and

students (e.g., greets

others)

Triggers

(Stimulus)

Adult attention is
given to other
student(s) and/or
Tamesha is asked
to work
independently
without adult
assistance

Transition to
math class

Tamesha gets
teacher attention
appropriately but
is ignored or
asked to wait

Agitation
(Escalation)

Tamesha will
slump down in
her chair, will not
look at adults in
the eye, cross her
arms, tap her foot,
suck her teeth,
roll her head
backwards, say
inappropriate
things under
breath (e.g., “this
is stupid” or “I
hate Ms. Elliott”)

Acceleration
(Escalation-Crisis)

Tamesha will
push papers off
her desk, get out
of her seat
without
permission, walk
around
classroom, begin
to grab things off
other students’
desks and/or Ms.
Elliott’s desk,
make loud noises
and/or say
inappropriate and
profane things
loudly (e.g., “Don’t
look at me, bitch”)

Peak
(Crisis)

Tamesha will
destroy objects
(e.g., break
pencils, tear items
off of wall or
bookshelf),
increase
frequency and
level of profanity
which sometimes
includes threats
(e.g., “Don’t look
at me or I'll punch
you”), breath
becomes shallow,
fists balled up,
will throw chairs
and flip over
desks on occasion

De-escalation
(De-escalation)

Tamesha will
begin to take
deeper breaths,
typically wants to
leave the
classroom/does
not want social
attention, will
often cry,
demonstrates
remorse - almost
always concerned
if preferred adults
are mad or “don’t
like her
anymore”, is able
to sit down and
follow very basic
instructions

Recovery
(Stabilization)

Tamesha is able
to follow
instructions
immediately, she
can identify
where she is on
the zones of
regulation,
usually wants to
fix or pick up
anything that she
messed up during
peak, wants to
talk to adults that
she feels might be
mad at her to
make an apology

\
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Specific Staff/Adult Response

Prevention

Use at least 4:1
ratio

Precorrect for
getting teacher
attention
appropriately

Provide
contingent adult
attention when
student is calm

Proximity

Prevention and
Redirection

Teach routines for
getting teacher
attention
appropriately and
asking for a break
(precorrect before
math transition)

Preferred seating
near adult

Remind Tamesha
of classroom
values

Reinforce student
for using
replacement
behavior

Reduce anxiety

Allow Tamesha to
take break in
refocus corner

Remind Tamesha
to use her
breathing
techniques

Increase number
of breaks

Reduce task

Use a timer to
allow for cool
down

Use a calm voice

Use verbal de-
escalation

Prompt Tamesha
to use a
previously
brainstormed
solution

Safety

Remove Tamesha
from setting, if
possible

If Tamesha is
removed, send to
Break Room until
she is backin
baseline

If Tamesha begins
to escalate and
she cannot/will
not leave the
setting, use a
room clear

Use a calm voice
and remind
Tamesha of
choices

Do not engage in
back and forth
with student

Keep requests
calm, direct, and
specific

Crisis
intervention

Ensure safety of
other staff,
students, and
Tamesha

Staff regulates
own behavior
(e.g., calmness,
tone of voice,
volume)

Continue using
non-verbal cues
and de-escalation
techniques

Remove excess
attention

Encourage
Tamesha to go on
a walk or to the
Refocus Room

Deliver frequent
praise for
following
instructions,
walking calmly,
making smart
choices

Use empathy
strategies

Provide choices

Keep Tamesha
from setting of
crisis until she has
returned to
baseline

Re-establish
Routines

Use frequent
praise

Discuss incident,
and, if necessary,
talk about
consequences

Encourage
Tamesha to make
apology to
teacher(s)

Encourage
Tamesha to clean
up if area was
messed up during
crisis

Lewis, Wilcox & Kittelman (2011)




Full Parent
Functional Behavior Assessment Interview

Student: Tamesha Interviewer: Massar Date:
10/29/2017
Grade: 5 Teacher: Elliott Room: 10

Thank you for meeting with me today. I would like to get your perspective about how best to
support your child, both at school and at home.

What are your child’s strengths (academic, social, hobbies, interests):
She likes her pets, 2 dogs. She loves to read, her favorite book is Harry Potter. She plays on
a league Volleyball team.

Let’s talk about the challenges your child is having at school and at home. Please let me know
if these are concerns for school (S) and/or Home (H).

1._Target Behavior(s) (Consider intensity, frequency, duration, latency, topography):
(What does behavior look like? How often does it occur? When does it occur?)

___Late to class/tardy Disrespect/Defiant at home: Gets upset when I
__ Disruptive/Talking out
__Disrespectful/defiant
__Not completing work J} stand out on drive way, yells at me
___Threats/Profanity

___Aggression

__Withdrawn

__Self-injury

have to work, refuse to stay in house and will

mmm|m|cnmmm
:::::::|:

2. Triggering Antecedents (situations and settings) (when, where, with whom, with what,
etc.) (expectations, routines, etc.).

___Peerteasing Doesn’t like math. Doesn’t like to work
___Peer encouragement
___Teacher correction
__Difficult/long work perceives it to be too difficult.
___Boring/easy work

___Unstructured time

__Specific task

independently. Doesn’t want to do work if she
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3. Maintaining Consequences (attention or avoidance of objects, food, demands, tasks,
requests, social contact, peers, adults, activities, etc.):

Escape or Avoid
___Academic tasks

___Teacher demands/correction
___Peer attention/teasing

Gain or Get access to
___Teacher attention
__ Peer attention
___Activity/Item

If she isn’t doing work she gets sent to the office or

has the work taken away from her and Ms. Elliott

will help her during recess or send Ms. Lewis down

to the office to help.

She specifically likes Ms. Elliott and Ms. Lewis.

3. Setting Events (what makes the problem behavior or situation worse) (sleep, diet,
schedule, home problems, constipation, missed/changed medication, allergies, etc.):

__Lackof sleep
___Illness/Pain

___ Conflict at home
___ Conflict at school
__Hunger

Maybe on the days where my new boyfriend and I are

fighting. We try to be quiet, but the walls are thin and

she probably hears us.

___Medication/Substances

___Noise/Distractions

Hypothesis Statement (summarize information from above into most likely):

mom

4. Setting 2. Triggering 1. Target 3. Maintaining
Event Antecedent Behavior Consequence
Fights at home Independent work, Disrespectful and Preferred Adult
between boyfriend and | especially during math | Defiant Attention

Need more info?
Complete a setting

Need more info?
Complete a routine

Need more info?
Complete direct

Need more info?
Consider escalating

event assessment analysis observations chain/response class
4. Is this a good summary for challenges at school? Y N
[s this a good summary for challenges at home? Y N

*Because school and home are very different environments there may not be agreement. If not,
consider separate FBA-BIP’s for school and home.

Lewis, Wilcox & Kittelman (2011)
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: Desired Consequence
Compe_tlng Pathway Behavior Result o(jlfdesired
AnaIYSIS Outcome/goal behavior

Comply and ask Adult Attention
for teacher help ﬁ for completing
? task and/or
asking for help
the right way
Setting Event Triggering Target Maintaining
Makes behavior Antecedent Behavior Consequence
more likely What sets off the What currently is What keeps
behavior happening behavior
happening
Fights at home Q Independent é Disrespectful Q
between work, especially and Defiant
boyfriend and during math Preferred Adult
mom Attention
Alternative
N Behavior i
More appropriate
way to meet need
Teacher check
ins
Setting Event Antecedent Behavior Consequence
Interventions Interventions Interventions Interventions
Prevent Prevent Teach Increase and Decrease
Neutralize Setting events Problem behavior Problem behavior Problem behavior
irrelevant inefficient ineffective

Mom will contact Ms.

Elliott if there was a fight.

Tamesha will check in
with Ms. Lewis during
her morning duty.

Remind Tamesha before
starting work that she
needs to raise her hand.

Teacher will check in
with Tamesha before,
during and after the task
given.

Have reminders on desk
about what working
looks like.

Ask for help the
appropriate way.

If Tamesha doesn'’t raise
her hand and request
help teacher will use
nonverbal to redirect
Tamesha. Pair this with
planned ignoring.

Lewis, Wilcox & Kittelman (2011)
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Full Student
Functional Behavior Assessment Interview

Student: Tamesh Interviewer: Massar Date: 11/2/17

Grade: 5 Teacher: Elliott Room: 10

1. Thanks for meeting with me today. I would like to know more about what you
like and don’t like about school. First, let’s talk about what you like to do at
school?

a. What's your favorite thing to learn about? Why do you enjoy
learning about that? [ really like to read about dogs and how to train
them. I have two dogs at home that [ want to train to do fun tricks.

b. What are you good at? Volleyball and reading. I play on a league
Volleyball team that travels all over. [ am the top setter in this area right
now. I love to read. My reading level is a Z, which means [ read at a
seventh or eighth grade level. My favorite books to read are Harry Potter.

2. Now let’s talk about what doesn’t go well at school?

a. What do you find hard to learn? Math, I don’t like math. It is hard for
me to understand. I want my teacher to check my work to make sure [ am
doing it right, but she doesn’t come over or like it when I go to her.

b. What do you do that gets you in trouble? Sometimes I get frustrated
that my teachers aren’t coming over to me and then [ get upset because I
know it's because I'm doing the problem wrong and they don’t want to
tell me that. When I get things wrong I get even madder.

3. Some other students have told us that they have trouble with the following
things. Do you get into trouble for any of these things?

O Touch other U Disruptive/ U Upset/ U Don’t do what
people’s things Talk out Cry teachers ask

U Don’tdo my O Argue with U Runaway/ U Don’t participant
work other students Leave Area

U Other: Sometimes I destroy other people’s
things because I think they look good and that
makes me even angrier

Lewis, Place and Kittelman (2012)
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4. Which of the things that you get in trouble for do you think is the most

Q

Q

Q

important to change?

Destroying things when I am upset.

Okay, let’s talk more about that. [ don’t like that I hurt Ms. Elliott and Ms. Lewis’s

feelings when [ am that upset. I think it makes them not like me. [ am afraid that Ms.

Elliott won’t want me in her class and that Ms. Lewis will stop talking to me in the

morning before school.

. I'want to talk about the things that make school hard for you. I am going to ask

you some things that make school hard for other students and see is the same

for you?

Hard/long work

Easy/boring work

Too much noise in the
room

O Teacher correcting you

O Teacher busy helping
other students

Q Other:

6. During the day, when do you have the most trouble?

U Other students
bothering you

U Not sure what you
are supposed to be
doing

Time | Activity (Topic and With whom How Likely
Format) High Low
When (Activity and
Setting)
Math | Whole group Teacher rewarding other students 3 2 1
(Ms. Elliott)
Math | Individual work time | Teacher is helping other students 3 2 1
(Ms. Elliott)
Small | Intervention time Teacher helping other students 3 2 1
group (Ms. Lewis)
7. What would you like to happen so that you don’t get angry and destroy

Lewis, P

property and then get in trouble?

a. What does your teacher do when you get angry?
Ms. Elliott asks another adult to remove me or takes the students out. She will
also sometimes ignore what I'm doing.

lace and Kittelman (2012)
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b. What would you like them to do instead?
Remind me to use the refocus corner to calm down and what tool I should use to

calm down.

c¢. What do other students do when you get angry?
They tell me to stop and just get back to work. They tell me to grow up.

d. What would you like them to do instead?
Don’t look at me or talk to me, just leave me alone.

8. Here are some things that other students have told us that they like to have
happen. Are there any of these that you would like to have happen?

Get/Obtain Escape/Avoid

___Teacher talk or helps you ___Teacher stops the work
___Other students talk or help ___Teacher leaves you alone
you

___Getto do something ___Other students leave you
different alone

9. Sometimes things happen that make us have bad days. Tell me if any of these
things make you have a bad day.

Q Too noisy O Tired U Don't feel O Fight witha
well friend
U Time of day O Hungry U Mom/Dad U Teased by
mad other
students

O Other: When my mom and her boyfriend have a really big fight.

10. Let me make sure I understand what you have told me about school. Does this
sound right to you?

9. Setting Events | 5. Antecedents 3. Behavior 8. Consequences
Mom mad or had | When the teacher | Destroying work | The teacher helps
a fight with is busy helping me.
boyfriend someone else or

the work is too

hard.

£,

Lewis, Place and Kittelman (2012) e,
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11.What are things that could happen that would make school better or easier for

you? What might make it less likely that you will get in trouble?

Academic

Behavioral

Environmental

Q

Give you less work

Make work
__Easier __Harder

Provide extra help

Let you participate
more

Let you complete the
assignmentin a
different way

Special classroom
task

Q

Remind you what you
are supposed to do

Make a plan with the
teacher

Give you more praise
Let you work with a

friend

Let you help the
teacher

Change where you sit
Modify the schedule
Keep homework at
school

Make the room

quieter

Let you take a break

12. What are things that your teacher could do to let you know that you are doing

Q

Q

Q

what are supposed to?

Let me take a break

Let me play with a
friend
Let me go visit

Q Tell my parents [ had
a good day
U Give me a snack

U Letme earn time
with just me and the
teacher

O Letmedo

(activity)

U Tell me I am doing a

good job

U Other:

Thank you for talking with me today. Is there anything else that you think would
make school better or things that really make school hard for you?

Lewis, Place and Kittelman (2012)
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Case Manager: Ms. Zurow Recorder:__Mr. Fender

Time Keeper: Ms. Elliott Date: 10 / 31 / 17
Name Role/Responsibility X | Name Role/Responsibility
Ms. Elliott Teacher/Time Keeper Mr. Fry Admin/ Process Monitor
Ms. Lewis Classroom IA/CICO Mentor Mr. Fender Behavior Specialist/Recorder
Ms. Zurow Counselor/Case Manager Ms. Jones Parent

Full FBA Summary -

Hypothesis Statement Agreement

1. Develop and confirm the hypothesis statement that best represents the student.

Summarize all the information you have obtained during your FBA and assess where there

are agreements and disagreements.

Teacher Interview

home, arguments
before school between
mother and mother’s
partner that Tamesha
witnesses

(when Ms. Elliott is
working with other
students) and whole
group instruction,
especially in math
class

Setting Triggering Target Maintaining
Event Antecedent Behavior Consequence
Conflict at mother’s Independent work Disruption and Gain teacher attention,

profanity (primary
behaviors of concern),
not completing work

especially from Ms.
Elliott or Ms. Lewis

Parent Interview

Setting Triggering Target Maintaining
Event Antecedent Behavior Consequence
Fights at home Independent work, Disrespectful and Preferred Adult
between boyfriend especially during math | Defiant Attention
and mom
Student Interview
Setting Triggering Target Maintaining
Event Antecedent Behavior Consequence
Mom mad or had a When the teacher is Destroying work The teacher helps me.

fight with boyfriend

busy helping someone
else or the work is too
hard.
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Final Hypothesis Statement

Setting Triggering Target Maintaining
Event Antecedent Behavior Consequence
Fights/conflict at Academic tasks that Disrespect and Adult attention,
home between are difficult and defiance (e.g., using especially from
mother and boyfriend | student working profanity, pushing preferred female
before Tamesha independently orina | papers off desk, adults (Ms. Elliott and

leaves for school

whole group setting
without 1-on-1 adult
attention

walking around the
classroom without
permission) that can

Ms. Lewis)

escalate to property
destruction and
threats (e.g., tearing
materials off of wall,
desks, shelves, telling
students that she will
hit, kick, or punch
them if they look at
her)

If there are areas of disagreements across the different sources of information cgnsider having a follow-
up conversation with key individuals to help clarify why they have different perives.

|

N/A — all team members are in agreement re: the final hypothesis statement ]

Do you have direct observation to support/confirm this hypothesis statement? Y N

Summarize the direct observation data below.

Classroom management is strong, basic foundations of Tier 1 classroom practices are implemented \
consistently (BCIO) - did follow up with teacher re: reviewing social objectives and increasing rate of
precorrection for all students

According to the results of 10 student observations using 10-sec partial and whole interval recording
procedures, we found that, on average, Tamesha was:
e Engaging in appropriate behavior in 39% of intervals
e Not engaged in 21% of intervals
e Engaged in inappropriate behavior in 40% of intervals
e When Tamesha was engaged in appropriate behavior, she received adult attention 24% of the
time, peer attention 0% of the time, and no attention 76% of the time
o When Tamesha was not engaged, she received adult attention 15% of the time, peer attention
5% of the time, and no attention 80% of the time
e When Tamesha was engaged in inappropriate behavior, she received adult attention 54% of the
time, peer attention 11% of the time, and no attention 35% of the time
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- Rate your level of confidence. If you rate each item 4 or higher move onto identifying to intervention
planning. If not, continue to collect assessment information to confirm the hypothesis statement.

Setting
Event

Triggering
Antecedent

Target
Behavior

Maintaining
Consequence

Level of Confidence

1234@

Level of Confidence

1234@

Level of Confidence

1234@

Level of Confidence

1234@

2. Use the table below to summarize BIP recommendations from your assessment information.

Teacher
Interview

Parent
Interview

Student
Interview

Other

Setting Event
Interventions

Allow student to
check-in with trusted
adult (Ms. Lewis?)
every morning

If Tamesha has
witnessed a fight,
make plan with mom
to call and let
Tamesha talk to her
when things have
calmed down (e.g., so
Tamesha can “check
in” on mom, etc.)

If Tamesha has
witnessed a fight and
is escalated when
arriving to school, Ms.
Lewis or other check-
in mentor will allow
Tamesha to call mom
before heading to
class

Antecedent
Interventions

Establish a “break
spot” in classroom and
teach Tamesha the
routine for taking
appropriate breaks in
class

Teach Tamesha to use
non-verbal signal
when she feels like she
is getting to a yellow
or red zone — Ms.
Elliott or Ms. Lewis will
conference with
student when signal is
used appropriately

Student will be in the
CICO program >
provide frequent

Mom will remind
Tamesha that she is
looking forward to
seeing her Daily
Progress Report

Mom will remind
Tamesha that when
she has had a good
week at school,
Tamesha will get to
pick one activity with
just her and mom over
the weekend

Remind Tamesha of
pre-taught plans (see
below)

Use at least 4:1 praise
ratio
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reminders to Tamesha
that when she earns
80% or more of her
points, she will get to
spend an extra 5
minutes with Ms.
Lewis and get a
positive note home to
mom

Behavior/Teaching
Interventions

Teach Tamesha to use
the break spot

Teach Tamesha to use
non-verbal signal for
escalation

Teach Tamesha how
to ask for teacher
attention
appropriately

Reteach “zones of
regulation” and use
those zones when
talking to Tamesha
about how she’s
feeling

Teach Tamesha to use
cool down techniques,
especially when she is
waiting for teacher
attention and all
adults are busy

Make plan with Ms.
Elliott to signal when
Tamesha wants
teacher attention

Teach Tamesha about
taking breaks — have
plan that when
Tamesha takes a break
appropriately, adult
will come over to
conference as soon as
possible

Consequence
Interventions to
Increase Desired
Behavior

Tamesha will get to
spend an extra 5
minutes at the end of
the day with Ms. Lewis
when she earns 80%
or more of her points

Tamesha will get to
eat lunch with Ms.
Elliott on Fridays if she
has earned her 80%
for 4 or more days

Tamesha will receive
praise when she uses

Earn 1-on-1 time with
Ms. Elliott

Each 1-on-1 time with
Ms. Lewis

Tell mom when
Tamesha has a good

day

Increase praise




the cool down spot
appropriately

Tamesha will receive
praise when she asks
for teacher attention
appropriately

Consequence
Interventions to
Decrease Problem
Behavior

When Tamesha has
started to escalate,
adults will make
limited eye contact,
remind Tamesha of
expectations in calm,
neutral tone, and
reinforce the
appropriate behavior
of other students

When Tamesha has
gone through the full
crisis cycle, Ms. Elliott
and Ms. Lewis will not
be the adults
processing the event
with her (call Ms.
Zurow, Mr. Fry, or
another member of
the crisis response
team)

If Tamesha misses
assignments/class
time due to an
escalation, she will
make up the work in a
buddy classroom, not
with Ms. Elliott

Alternative
Behavior

(Same maintaining
consequence as
target behavior)

Tamesha will be
reminded of breaks
when she begins to
show signs of
escalation (e.g., balling
up fists, slumping with
arms crossed) — she
will receive one-on-
one attention from
adult when she takes
break appropriately
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Tamesha will be
reminded to get
teacher attention
appropriately — she
will receive adult
praise when she raises
hand appropriately

Tamesha will check-in
and check-out with
Ms. Lewis daily

Tamesha will receive 6
opportunities for
feedback from Ms.
Elliott (on CICO point
card)
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3. Develop an action plan that identifies who is responsible for each task, when it will be
completed and when the team will reconvene to assess progress and make any needed
changes to the BIP.

BIP Specific Task(s) Person Review Review
Focus (materials, training, fidelity Responsible | Date Decision

assessment)
Teach Alternative Continue
Behavior Enroll Tamesha in CICO — call mom and | Mr. Fry 11/2 Modify
- more appropriate, discuss with student Discontinue
meets student need Fade

Review CICO process with Ms. Elliott Mr. Fry 11/1

and Ms. Lewis

Reteach Tamesha zones of regulation Ms. Zurow 11/10

twice-weekly counselor meetings

(Mondays and Wednesdays from

10:30-10:55)

Teach Tamesha cool down strategies Ms. Zurow 11/10

(counselor meetings)

Review cool down strategies with Ms. Ms. Zurow 11/2

Elliott and Ms. Lewis

Teach Tamesha the break routine in the | Ms. Elliott 11/1

classroom

Teach Tamesha social skill of “getting Ms. Elliott 11/3

teacher attention appropriately”

Teach Tamesha non-verbal signal that Ms. Elliot 11/1

indicates she escalating and needs (follow up

adult attention ASAP with Ms.

Lewis)

Setting Event Continue
Manipulations Tamesha will check-in with Ms. Lewis Ms. Lewis Ongoing | Modify
- if needed (her CICO mentor) daily. If Tamesha has Discontinue

witnessed a fight, Tamesha will be Fade

allowed to call mom before going to

class
Antecedent Post visual cue for taking appropriate Ms. Elliott 11/2 Continue
Interventions breaks on Tamesha’s desk Modify
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- Prevent target
behavior

Post visual cue for getting teacher
attention on Tamesha’s desk

Prompt student frequently re: taking
appropriate breaks and getting teacher
attention = especially before difficult
times such as transition to math and
transition to independent work time

High rates of behavior specific praise >
Ms. Elliott will fill out Cougar Cash
before school and give at least three
Cougar Cash bucks to Tamesha per day

Tamesha will be in the CICO program
- provide frequent reminders to
Tamesha that when she earns 80% or
more of her points, she will get to
spend an extra 5 minutes with Ms.
Lewis and get a positive note home to
mom

Follow up with special area teachers re:
prompting strategies

Ms. Elliott

Ms. Elliott,
Ms. Lewis

Ms. Elliott

Ms. Elliott,

Ms. Lewis

Ms. Zurow

11/2

Ongoing

Ongoing

Ongoing

11/2

Discontinue
Fade

Response to
Appropriate Behavior
- Increase alternative
and desired behavior

Tamesha will get to spend an extra 5
minutes at the end of the day with Ms.
Lewis when she earns 80% or more of
her points on CICO card

Tamesha will get to eat lunch with Ms.
Elliott on Fridays if she has earned her
80% for 4 or more days

Tamesha will receive praise when she
uses the cool down spot appropriately

Tamesha will receive praise when she
asks for teacher attention appropriately

Ms. Lewis

Ms. Elliott

Ms. Elliott,
Ms. Lewis

Ms. Elliot,
Ms. Lewis

Ongoing

Ongoing

Ongoing

Ongoing

Continue
Modify
Discontinue
Fade

Response to Target
Behavior

- Reduce challenging
behavior(s)

Tamesha will be reminded of the
classroom values

Tamesha will be given a choice by the
teacher

All staff

All staff

Ongoing

Ongoing

Continue
Modify
Discontinue
Fade
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Tamesha will be reminded of
consequences if inappropriate behavior
continues

All other students around Tamesha
engaging in appropriate behavior will
be reinforced (verbal praise, Cougar
Cash, etc.)

Teacher attention will be limited until
Tamesha begins to engage in
appropriate behavior

Follow up with all other staff members
(e.g., special area staff, recess IAs) re:
behavior plan

All staff

All staff

All staff

Ms. Zurow

Ongoing

Ongoing

Ongoing

11/4

Response to

Escalating Behavior
- Prevent escalations
and increase safety

When Tamesha has started to escalate,
adults will make limited eye contact,
remind Tamesha of expectations in
calm, neutral tone, and reinforce the
appropriate behavior of other students

When Tamesha has gone through the
full crisis cycle, Ms. Elliott and Ms.
Lewis will not be the adults processing
the event with her (call Ms. Zurow, Mr.
Fry, or another member of the crisis
response team)

If Tamesha misses assignments/class
time due to an escalation, she will
make up the work in a buddy
classroom, not with Ms. Elliott

Team agreement - Tamesha will
receive trackers only for the following
major behaviors:

e Physical aggression

e Bullying

e Threats
Fighting
Theft
e Property damage

All staff

Ms. Zurow,
Mr. Fry

Ms. Zurow,

Mr. Fry, Mrs.

Montoya,
other

All team
members

As
needed

As
needed

As
needed

Ongoing

Continue
Modify
Discontinue
Fade

Implementation Plan
- One page summary

for easy
implementation

Develop plan for all teachers who work
with Tamesha that includes relevant
intervention plan details

Ms. Zurow

11/1

Continue
Modify
Discontinue
Fade
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Send plan to all relevant teachers via Ms. Zurow 11/1
email (cc Ms. Elliott, Ms. Lewis, Ms.
Zurow, and Mr. Fry)
Fidelity Assessment Develop self-assessment for teachers Mr. Fry 11/1 Continue
- Ensure plan is based on plan Modify
implemented well Discontinue
Remind teachers to complete 1x week | Mr. Fry 11/1 Fade
Observation 10-min classroom observations 3x Mr. Fry 11/2, Continue
- On-going monitoring | week for first 2 weeks, reduce 11/9, Modify
of impact & outcome | frequency as needed based on team 11/10 Discontinue
decision Fade
Ms. Zurow 11/3,
11/5
11/12

Are they safety concerns for this student?@ N
If yes, is there a Safety Plan that is develop€

Date of next meeting if applicable: 11 / 14 |/ 17

and that has been taught to all relevant staff@ N
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FBA-BIP Implementation Plan

Arrival to school

Tamesha will check-in with Ms. Lewis (in Room 13)

If Tamesha has witnessed a fight, she will be allowed to call her
mother before heading to class

Ms. Lewis will remind Tamesha of the three expectations on her
CICO card

Arrival to classroom

Tamesha will be given verbal praise for arriving ready to learn

Tamesha will be reminded of the CICO card expectations

End of day

Tamesha will leave class 10 minutes before the bell to check out
with Ms. Lewis

If Tamesha asks for teacher
attention appropriately

Tamesha will receive verbal reinforcement

Tamesha will be given one-on-one adult attention as soon as
possible following request

If Tamesha requests to take a
break

Tamesha will be allowed to take a break

Adult will set a 5-minute timer and check-in with Tamesha

Tamesha will receive verbal praise for taking appropriate break

If Tamesha engages in low-level
problem behavior
(e.g., shouting out to get teacher
attention)

Tamesha will be reminded of the classroom values

Tamesha will be given a choice by the teacher

Tamesha will be reminded of consequences if inappropriate
behavior continues

All other students around Tamesha engaging in appropriate
behavior will be reinforced (verbal praise, Cougar Cash, etc.)
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Teacher attention will be limited until Tamesha begins to engage
in appropriate behavior

If Tamesha begins to escalate —
signs include:*

e Slumps in chair
e Refuse to make eye

contact
e (Crossarms
e Tap feet

e Suck teeth

e Roll head backward

e Use inappropriate
language

Tamesha will be reminded to take a break in the Refocus Corner

Tamesha will be reminded to use her breathing techniques

Tamesha will be reinforced immediately for taking break
appropriately

Tamesha will be reinforced immediately for using breathing
techniques

Tamesha will not lose points on her point sheet if she is able to
stay calm after given a verbal prompts above

Adults will make limited eye contact, remind Tamesha of
expectations in calm, neutral tone, and reinforce the appropriate
behavior of other students

If Tamesha has gone through the full crisis cycle, Ms. Elliott and
Ms. Lewis will not be the adults processing the event with her (call
Ms. Zurow, Mr. Fry, or another member of the crisis response
team)

If Tamesha misses assignments/class time due to an escalation,
she will make up the work in a buddy classroom, not with Ms.
Elliott

Writing trackers

Team agreed that Tamesha will only receive a tracker for the
following major behaviors:

e  Physical aggression

e Bullying
e Threats
e Fighting
e Theft

e Property damage

*If in crisis, follow attached Tier Il Safety Plan
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Tier Il Safety Plan

Student Name: Tamesha

Completed by: Tier Ill Team

Student #: 000 Grade Level: 5

Date: 10/30

Target Behavior:

you”), will throw chairs and flip over desks

Tamesha will destroy objects (e.g., break pencils, tear items off of wall or bookshelf), increase
frequency and level of profanity which sometimes includes threats (e.g., “Don’t look at me or I'll kill

Staff Response

Person Responsible

1. Adults will make limited eye contact, remind Tamesha of
expectations in calm, neutral tone, and reinforce the
appropriate behavior of other students

2. If Tamesha is in classroom or other confined space (i.e.,
library, front office) give her two choices that would remove
her from the setting (e.g., “Tamesha, let’s take a walk.
Would you like to walk to the sensory room or walk to Mr.
Fry’s office?)”

3. If Tamesha will not leave the area, clear room and keep
one adultin area

4. If Tamesha goes through the entire escalation cycle, Ms.
Elliott and Ms. Lewis will not be the adults processing the
event with her (call Ms. Zurow, Mr. Fry, or another member
of the crisis response team)

5. If Tamesha misses assignments/class time due to an
escalation, she will make up the work in a buddy classroom,
not with Ms. Elliott

6. Tamesha will receive trackers only for the following major
behaviors:
e Physical aggression

e Bullying
e Threats
e Fighting
e Theft

e Property damage

1. All adults in proximity

2. Any adult in proximity (not Ms.
Elliott or Ms. Lewis unless all other
options are exhausted)

3. Any adult in proximity (not Ms.
Elliott or Ms. Lewis unless all other
options are exhausted)

4. Ms. Zurow, Mr. Fry, Mr. Fender

5. Mr. Osborne (assigned 5™ grade
buddy classroom)

6. Any adult writing tracker

sk 4/20/2017
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General Next Steps

Individualized Next Steps

- Notify office

-Debrief with Tamesha before re-entry in
classroom

-Notify key personnel**

-Ensure Tamesha is back at baseline before re-
entry in classroom/setting of escalation

-Notify parent/guardian

-Document incident

-Debrief with staff involved

-Debrief with student’s team

-Review, revise, or develop Behavior Intervention
Plan (BIP)

-Access district team(s) for additional support as
needed

**|f school team believes law enforcement will be or has been involved,

sk 4/20/2017
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